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I District Vision 
 

The vision of the Barnstable Public Schools is to provide a common, standards-based educational 
program that will enable EVERY student to achieve rigorous performance standards in order to 
graduate college and career ready. 

 

 

 

 



II School Vision 
 

Mission Statement: 

At Hyannis West we welcome and embrace the uniqueness of all children.  We believe all children can 
achieve at high levels when high expectations are placed upon them, resources are used effectively, and 
rigorous learning opportunities are presented.  Using a Multi-tiered system of supports, we will use data 
to accurately identify academic and social/emotional needs and provide timely interventions and/or 
enrichments to our students.   

Vision Statement: 

Hyannis West students will become confident, independent problem-solvers equipped with the 21st 
Century academic and social skills necessary to be competitive, contributing citizens of the world. 

 

III  School Council Roster 
This School Council has reviewed the school's improvement plan and budget including the 
professional development allocations. 

 

Name and Position Signature 

Kathi Amato - Principal  

Lisa Carroll – Teacher 
 

 

Renee Dowling – Teacher Assistant  

Kimelki Gooden – Parent  

Michelle Keating – Reading Specialist  

Deb Nugnes – Community Representative  
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IV School Profile 
 

Within the Barnstable Public School District, Hyannis West Elementary is a unique school that serves a 
diverse population of approximately 360, K-3 students. With over 80% of our student body identified as 
low-income, we are designated as a Title I School.  Between 150 - 200 students transfer in or out of our 
school from September to June.  Each year between 7 – 10% of our students meet the state criteria to be 
classified as homeless.  Approximately 50% of our students speak a language other than English, with 
Portuguese being the predominant language. Our school community accepts, respects, and appreciates the 
uniqueness of its members.   
 
Utilizing a school-wide push-in model, all students are provided with core instruction as well-as tiered 
intervention during uninterrupted blocks of time.  An “all hands on deck” approach is used to ensure that 
students’ academic and social-emotional needs are identified quickly and that the appropriate enrichments 
and interventions are implemented during small group instruction.  Student progress is monitored 
regularly and adjustments to practice are made.  
 
The staff of Hyannis West is committed to providing our students with the best learning experiences 
possible, keeping in mind the rigors of the 21st century curriculum.  Our dedicated staff clearly 
understands that we are preparing our students, not only for success in school, but also for success in life.  
The combined efforts of families, students, staff and community involvement help to create a Hyannis 
West community of which we are all proud. 
  

RECENT ACCOMPLISHMENTS:  

1.  Achievement of Level 1 status by the Massachusetts Department of Elementary and Secondary 
Education for “meeting gap narrowing goals” in ELA and Math as evidenced by improvement on 3rd 
Grade ELA and Math 2016 PARCC Assessment. 

2.  Development of a student-centered schedule that provides 90 minute uninterrupted blocks of Reading 
and Math instruction to all students. 

3.  Creation of a push-in model where all students receive core instruction and intervention and/or 
enrichment within the classroom setting. 

4.  Implementation of the Breakfast in the Classroom program.  Breakfast participation increased from 
38% to over 90%!
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V School Report Card:  
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VI Accountability Reports: 2015 
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VII Conditions for School Effectiveness Self-Assessment 
 

The Conditions for School Effectiveness (CSEs) articulate what schools need to have in place in order to 
educate their students well. These conditions, voted into regulation by the Massachusetts Board of 
Elementary and Secondary Education in 2010, are provided on the next page and can be used as 
benchmarks against which schools can gauge their practice in key areas. Note that the first condition, 
District Systems for School Support and Intervention, is not addressed by this tool, as it relates to what is 
beyond the control of the school. That condition can be assessed through use of the District Self-
Assessment (currently in development). 

Using the CSE Self-Assessment 
The CSE Self-Assessment is designed to be used at the school level by leaders, those responsible for day-
to-day instruction, and key stakeholders. It is a tool for conducting a scan of current practice, identifying 
areas of strength, and highlighting areas requiring greater focus. To gain information on strengths and 
needs, the tool delineates the level of development of each condition along the continuum that is 
described below: 

• 1 (Little Evidence) – A school is demonstrating little to no progress in implementing an element 
of a CSE, or implementation is so infrequent that its impact is negligible.   

• 2 (Developing) – Some policies, practices, and procedures are emerging or are in place to support 
the condition; however they are not yet fully developed or implemented with fidelity.   

• 3 (Providing) – The school’s policies, procedures, and practices are established and are 
implemented consistently, with fidelity. 

• 4 (Sustaining) – The school’s policies, procedures, and practices are in place (with all being 
implemented at a “Providing” or at-standard level), are aligned to and integrated with one another 
to the point of being self-sustaining, and are supported by district efforts. 

As individuals or teams think about the different aspects of each condition, they should circle the 
placement on the continuum that is most appropriate. There will be instances where it may be difficult to 
choose a placement because practice may straddle two descriptions. In these instances, those completing 
the self-assessment should select the lower of the two placements and identify specifics about what needs 
to be established in order to move practice to the next level. This will provide insights into action steps 
that might be taken. 

  



12 | P a g e  

 

Conditions for School Effectiveness 
I. Effective district systems for school support and intervention: The district has systems and 

processes for anticipating and addressing school staffing, instructional, and operational needs in 
timely, efficient, and effective ways, especially for its lowest performing schools. 

II. Effective school leadership: The district and school take action to attract, develop, and retain an 
effective school leadership team that obtains staff commitment to improving student learning and 
implements a clearly defined mission and set of goals. 

III. Aligned curriculum: The school’s taught curricula are aligned to state curriculum frameworks 
and the MCAS performance level descriptions, and are also aligned vertically between grades and 
horizontally across classrooms at the same grade level and across sections of the same course.  

IV. Effective instruction: Instructional practices are based on evidence from a body of high quality 
research and on high expectations for all students and include use of appropriate research-based 
reading and mathematics programs; the school staff has a common understanding of high-quality 
evidence-based instruction and a system for monitoring instructional practice. 

V. Student assessment: The school uses a balanced system of formative and benchmark 
assessments. 

VI. Principal’s staffing authority: The principal has the authority to make staffing decisions based 
on the School Improvement Plan and student needs, subject to district personnel policies, 
budgetary restrictions and the approval of the superintendent.  

VII. Professional development and structures for collaboration: Professional development for school 
staff includes both individually pursued activities and school-based, job-embedded approaches, 
such as instructional coaching. It also includes content-oriented learning. The school has 
structures for regular, frequent collaboration to improve implementation of the curriculum and 
instructional practice. Professional development and structures for collaboration are evaluated for 
their effect on raising student achievement.  

VIII. Tiered instruction and adequate learning time: The school schedule is designed to provide 
adequate learning time for all students in core subjects. For students not yet on track to 
proficiency in English language arts or mathematics, the school provides additional time and 
support for individualized instruction through tiered instruction, a data-driven approach to 
prevention, early detection, and support for students who experience learning or behavioral 
challenges, including but not limited to students with disabilities and English language learners. 

IX. Students’ social, emotional, and health needs: The school creates a safe school environment and 
makes effective use of a system for addressing the social, emotional, and health needs of its 
students that reflects the behavioral health and public schools framework.  

X. Family-school engagement: The school develops strong working relationships with families and 
appropriate community partners and providers in order to support students’ academic progress 
and social and emotional well-being. 

XI. Strategic use of resources and adequate budget authority: The principal makes effective and 
strategic use of district and school resources and has sufficient budget authority to do so. 

 

 



13 | P a g e  

 

  

 

Provide commentary on any condition(s) strongly improved from SY 2014-2015 to SY 
2015-2016.  Over the last year Hyannis West strongly improved in Tiered Instruction and 
Adequate Learning Time for the students.  The new schedule provided each grade level with 90 
minute uninterrupted Reading and Math blocks as well as a 45 minute intervention/enrichment 
block. Also, tiered instruction was improved by implementing a push-in intervention model with 
ELL, Title I, and Special Education supports taking place within the classroom setting. 

Provide commentary on any condition(s) identified as a priority for SY 2016 – 2017. This 
year we have identified Students’ Social, Emotional, and Health Needs as a priority as well as 
effective instruction.  These needs will be met through Professional Development opportunities 
focused on PBIS, Responsive Classroom, and Classroom Instruction That Works.

Essential Condition Little 
Evidence Developing Providing Sustaining 

I. Effective district systems for school 
support and intervention ☐ ☒ ☐ ☐ 

II. Effective School Leadership ☐ ☒ ☐ ☐ 

III. Aligned Curriculum ☐ ☒ ☐ ☐ 

IV. Effective Instruction ☐ ☒ ☐ ☐ 

V. Student Assessment ☐ ☒ ☐ ☐ 

VI. Principal’s Staffing Authority ☐ ☐ ☒ ☐ 

VII. Professional Development and 
Structures for Collaboration ☐ ☒ ☐ ☐ 

VIII. Tiered Instruction and Adequate 
Learning Time ☐ ☒ ☐ ☐ 

IX. Students’ Social, Emotional, and 
Health Needs ☐ ☒ ☐ ☐ 

X. Family School Engagement ☐ ☒ ☐ ☐ 

XI. Strategic Use of Resources and 
Adequate Budget Authority ☐ ☐ ☒ ☐ 
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VIII Action Plan 
 

The Action Plan described below aligns with the initiatives of the District’s MTSS Plan.  Schools need to consider how these initiatives are 
implemented, monitored, and improved upon at the school level. The Action Plans need to contain the following benchmarks: 

 

Benchmark Description 

Activities Steps to be taken to implement the What actions will you take to ensure that staff will have 
the capacity to carry out the improvement effort? 

List actions you and your leadership team will take to improve the targeted area. 
Examples include but not limited to targeted PD, focus of CPT/PLC, focus of problem 
solving protocol, or disaggregated data analysis. 

Early 
Evidence of 
Change 

How will you know if your actions are producing the desired change in practice? 

Early Evidence of Change is written as measurable changes in practice of staff members. 
Examples could be increase in % of lessons that contain rigorous tasks, increase in 
number of targeted differentiated centers, increase in % of lessons that target academic 
language, etc. 

Short Term 
Outcomes 

How will you know if the change in practice is impacting student performance measures? 

Short Term Outcomes is listed as measurable student performance outcomes. Examples 
include academic data (e.g., increase in benchmark data by a given %) or SEL data (e.g., 
decrease in % of students chronically absent).   

Final 
Outcomes 

Annual targets for student performance outcomes (e.g., PARCC measures such as SGP, 
SEL Data etc.) 



15 | P a g e  

 

Strategic Objective 1:  Enhance the quality and consistency of curriculum through a cycle of continuous 
curriculum review and refinement in alignment with the 2011 Massachusetts Curriculum Frameworks. 

Strategic Initiatives School-based 
Considerations 

Activities, Early Evidence of Change, Short-term Outcomes, and Final Outcomes  

Engage teachers in 
curriculum review and 
refinement through 
common planning, 
professional 
development, and 
participation in district-
level curriculum teams. 

 

 

 

 

 

 

 

 

What is your current 
structure for common 
planning/PLCs? Grade 
level PLCs meet 
45min/week. Each 
grade level has 45 
min/day for common 
prep time.  
 
How will you engage 
teachers in use of 
curriculum maps for 
instructional planning? 
Review maps during 
monthly staff 
meetings and weekly 
PLC.   
 
What district resources 
do you need to support 
teachers in the use of 
the curriculum maps? 
Maps distributed 
before trimester, 
additional PD time 
with district 
colleagues.   
 
How do you monitor the 
implementation of 
curriculum maps? 
Monitoring will occur 

Activities 
• Encourage teachers to participate in district curriculum work and actively recruit 

teachers, if necessary. 
• Provide district and school PD in the implementation of Reach for Reading to support 

curriculum maps. 
• Designate one PLC per month for grade levels to focus on curriculum review, planning, 

and revision. 
• Conduct learning walks focused on curriculum alignment and provide feedback to staff.  

 
Early Evidence of Change 

• PLC agenda and meeting notes 
• Staff participation in district curriculum work 
• Curriculum map implementation occurring in 80% of grade/subject areas. 
• Learning walkthroughs demonstrate 80% of classroom instruction is aligned with 

curriculum map. 

Short-term Outcomes 

• From Fall to Winter, all grade levels will demonstrate at least a 10% increase in 
proficiency as measured by the Star Benchmark Reading assessment 

• Lesson plans aligned to curriculum maps as measured by learning walks and 
observations 

Final Outcomes 

• Schools that showed no change as measured by the annual Progress and Performance 
Index (PPI) less than 50 will improve to an annual PPI of 50 or above for SY 16-17. 

• Schools that improved but below target as measured by an annual PPI between 50 and 
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during learning walks 
and observations. 

74 will accelerate their improvement to achieve an annual PPI of 75 or above in SY16-
17. 

• Schools that scored above or on as measured by an annual PPI of 75 or above will 
maintain a PPI of 75 or above. 

Provide consistent 
communication vehicles 
among and across 
district-level and school-
level staff through a 
variety of networks and 
vertical teams including 
school-based teacher 
teams. 

What is your current 
structure of curriculum 
teams at the school? 
Grade level PLCs meet 
45 min/week.  MTSS 
Team meets 2x/month. 

How do these teams 
attend to literacy across 
all content areas, 
STEM, and social-
emotional learning? 
Topics discussed are 
based on data 
analysis by the MTSS 
Team and grade level 
teams.   

How will you ensure the 
work of individual teams 
is communicated to all 
staff? Staff meeting 
time will be 
designated to review 
MTSS Team work as 
well as to problem 
solve on school/grade 
level concerns. 

Activities 
• Allow time during monthly staff meetings for curriculum to be reviewed and discussed 

with grade level teams and vertical teams. 
• Use PLC time to review effectiveness of curriculum maps and refine as needed. 
• MTSS Team will meet biweekly to discuss evidence of curricular alignment, identify 

concerns, and develop plan to communicate next steps to staff. 
 

Early Evidence of Change 

• MTSS Team meeting calendar and meeting notes 
• Staff Meeting and PLC agenda and meeting notes 

Short-term Outcomes 

• From Fall to Winter, all grade levels will demonstrate at least a 10% increase in 
proficiency as measured by the Star Benchmark Reading assessment 

• Lesson plans aligned to curriculum maps as measured by learning walks and 
observations 

Final Outcomes 

• Schools that showed no change as measured by the annual Progress and 
Performance Index (PPI) less than 50 will improve to an annual PPI of 50 or above for 
SY 16-17. 

• Schools that improved but below target as measured by an annual PPI between 50 
and 74 will accelerate their improvement to achieve an annual PPI of 75 or above in 
SY 16-17. 

• Schools that scored above or on as measured by an annual PPI of 75 or above will 
maintain a PPI of 75 or above. 
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Strategic Objective 2: Build capacity at the school level to consistently design and deliver high quality, 
rigorous Tier 1 instruction aligned with the Massachusetts Curriculum Standards.  

Strategic Initiatives School-based 
Considerations 

Activities, Early Evidence of Change, Short-term Outcomes, and Final 
Outcomes 

Provide support for 
rigorous planning and 
delivery of consistent  
instructional 
expectations. 

How will you support 
teachers in the 
development of lesson 
objectives? Allow time 
for development of 
lesson objectives 
during Staff Meetings 
and PLCs.  Teachers in 
need of additional 
support will be 
identified during 
learning walks.   

How will you provide 
differentiated school-
based PD to support 
teachers’ professional 
practice and student 
learning goals? Plan 
agendas for staff 
meetings and PLCs 
based on staff PD 
needs.   

Activities 

• Meet with teachers to support the development of Student Learning and 
Professional Practice Goals. 

• Utilize Staff Meetings and In-service days to provide ongoing PD around Reach 
and Classroom Instruction that Works practices. 

• Supply teachers with a checklist of key components for the 90-minute ELA/Math 
blocks to be used for instructional planning.   

• Develop a PD calendar for the school year. 

Early Evidence of Change 

• Student Learning and Professional Practice Goal development 
• Utilization of the 90-minute block checklist 
• Development of and adherence to the PD Calendar  

o imbedded in CITW 
o Lesson Objective development 
o Supporting student learning goals 
o Supporting professional practice goals 

Short Term Outcomes 

• From Fall to Winter, all grade levels will demonstrate at least a 10% increase in 
proficiency as measured by the Star Benchmark Reading assessment 

• 10% increase in proficiency, 10% decrease in warning/failing 
• 80% of students engaged as measured by walkthroughs/observations 
• Progress monitoring data 
• Walkthroughs/observations analyses 
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Final Outcomes 

• MCAS 2.0 scores meet CPI Growth Targets for Math and ELA 
• 10% increase in students scoring advanced in Math and ELA 
• 10% Decrease in students scoring warning in Math and ELA 

Provide support to 
teachers to deliver 
rigorous Tier I 
instruction. 

 

How will you monitor the 
effectiveness of 90-
minute instructional 
blocks? District-wide 
checklist will be utilized 
for educators to self-
assess and 
administration to use 
during learning walks.  

How will you assess the 
effectiveness of Tier 1 
instructional strategies? 
Analysis of Star 
Benchmark and 
Progress Monitoring 
data.  

What district resources 
do you need to support 
effective Tier 1 
instruction? PD time, 
supplemental 
instructional resources 
(if applicable), 90- 
minute block checklist, 
support with accessing 
and analyzing 
school/grade/classroom 
data. 

Activities 

• Conduct learning walks to gather data on the quality of Tier 1 instruction.  
• Share learning walk summary with MTSS Team and staff. 
• Give teachers examples of rigorous Tier 1 instruction through shared 

resources, videos and/or peer observations. 
• Designate PLC time for teachers to self-assess using the checklist of key 

components for the 90-minute ELA/Math blocks. 

Early Evidence of Change 

• Adherence to school-based PD calendar 
• Learning Walk summaries 
• Observations 

Short Term Outcomes 

• From Fall to Winter, all grade levels will demonstrate at least a 10% increase 
in proficiency as measured by the Star Benchmark Reading assessment 

• Progress monitoring data demonstrates continuous improvement in all Tiers 

Final Outcomes 

• PARCC/MCAS scores meet CPI Growth Targets for Math and ELA for all 
grade levels. 

• 10% increase in students scoring advanced in Math and ELA 
• 10% decrease in students scoring in warning in Math and ELA 
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Strategic Objective 3: Create and embed systems for a multi-tiered system of support to meet the 
academic and social-emotional needs of all students. 

Strategic Initiatives 

 

School-based 
Considerations 

Activities, Early Evidence of Change, Short-term Outcomes, and Final 
Outcomes 

Support schools to 
develop and sustain a 
three tier model of 
instructional delivery and 
social-emotional 
learning. 

Does the school have a 
tiered system of support 
of meeting the academic 
and social-emotional 
needs of students? Yes, 
but it can be more 
clearly defined.   

What are its strengths 
and weaknesses? The 
strengths are the 
schedule and the push-
in model.  The 
weaknesses are a lack 
of common data 
sources to identify 
student needs and 
common assessments 
to monitor tiered 
interventions.   

What priorities will you 
set for SY 2016-17?To 
develop common 
assessments and 
identify data sources 
to help monitor the 
effectiveness of 
intervenitons. 

Activities 

• Develop a PD schedule for the year that addresses tiered support for 
academics and SEL. 

• Develop a district/school-wide menu of research-based interventions to 
address academic and SEL needs. 

• Utilize Staff Meetings and In-service days to provide ongoing PD around 
Reach, Classroom Instruction that Works, and Responsive Classroom 
practices. 

• Give teachers examples of rigorous tiered SEL and academic instruction 
through shared resources, videos and/or peer observations. 

Early Evidence of Change 

• Development of intervention menu 
• 3 Tier model structure 
• Learning walk summaries show evidence of 3 tier model structure, CITW 

strategies, and Responsive Classroom language and practices 

Short Term Outcomes 

• Problem Solving Process 
• Intervention data (tiers 2 & 3) 

o Student improvement between tiers 
• Star data 
• Reduction in office referrals and suspensions 
• Chronic attendance improvement 
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Final Outcomes 

• PARCC/MCAS scores meet CPI Growth Targets for Math and ELA for all 
grade levels. 

• 10% increase in students scoring advanced in Math and ELA 
• 10% decrease in students scoring in warning in Math and ELA 

Provide differentiated 
support to students 
based on identified 
academic and/or social-
emotional needs. 

What is the system for 
implementing and 
monitoring RTI in your 
school? School/grade 
level/classroom 
benchmark data is 
analyzed and students 
are grouped 
accordingly.  Tiered 
instruction is provided, 
progress is monitored, 
and students move 
fluidly among the 
groups based on need. 

What aspects of RTI 
need attention? Clearly 
identifying learning 
expectations and 
interventions for Tier 2 
and 3. Ensuring that 
the interventions are 
monitored for 
effectiveness. 

What resources do you 
need to build capacity to 
implement an effective 
RTI process? Ongoing 
PD for principal and 

Activities 

• Allow PLC and Staff Meeting time for teachers to access and analyze 
academic and SEL data. 

• Conduct learning walks to ensure that differentiated support is occurring. 
 

Early Evidence of Change:   

• Identification process for RTI 
• Progress monitoring process 
• Intervention data (tiers 2 & 3) 
•  

Short term Outcomes 

• Problem Solving Process 
• Intervention data (tiers 2 & 3) 

o Student improvement between tiers 
• Star data 
• Reduction in office referrals and suspensions 

Final Outcomes 

• PARCC/MCAS scores meet CPI Growth Targets for Math and ELA for all 
grade levels. 

• 10% increase in students scoring advanced in Math and ELA 
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additional PD time for 
educators.   

 

• 10% decrease in students scoring in warning in Math and ELA 
 

Strategic Objective 4:  Implement a comprehensive assessment and decision-making system to guide 
instructional practices. 

Strategic Initiatives School-based 
Considerations 

Activities, Early Evidence of Change, Short-term Outcomes, and Final Outcomes 

Develop and support the 
problem solving protocol 
to provide a consistent 
decision-making system 
district-wide. 

 

What are the current 
ways in which the 
problem solving model is 
used in the school?  The 
4-step PS process is 
visited weekly during 
grade level PLCs. Each 
educator identifies a 
concern (based on 
collected data) and 
works collaboratively 
w/ colleagues to 
identify the problem, 
develop and 
intervention to be 
implemented, and 
create an assessment 
to monitor the 
effectiveness of the 
intervention. 

How will you embed the 
protocol across 
academic and 
social/emotional arenas? 
Continue the above 
process.  Also, the 
MTSS Team will use 
the 4-step PS process 
to determine and 
address school-wide 

Activities 

• Share district problem solving protocol with MTSS Team. 
• Conduct biweekly MTSS Team meetings to review SEL and academic data 

and apply 4-step PS process to address concerns. 
• Designate Staff Meeting time for MTSS Team to review ongoing work with 

colleagues. 
• Use SAM Survey quarterly to assess MTSS Team progress. 

 

Early Evidence of Change 

• MTSS Team meeting notes & schedule 
• SAM survey (Self-Assessment of MTSS implementation) 

Short Term Outcomes 

• Data collection and review 
• Protocol development 
• Quarterly health and wellness checks 

Final Outcomes 

• MCAS 2.0 scores meet CPI Growth Targets for Math and ELA for all grade 
levels. 

• 10% increase in students scoring advanced in Math and ELA. 
• 10% decrease in students scoring warning in Math and ELA. 
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concerns. 

Develop and support a 
comprehensive 
assessment system to 
provide educators with 
data to inform 
instructional decision-
making. 

What screening, 
benchmark, formative, 
summative and early 
warning data measures 
will you use to guide 
instructional practices? 
Star Early Literacy, 
Reading, and Math 
Benchmark 
assessments and 
progress monitoring, 
grade level common 
assessments (Reach, 
Custom Star 360), 
ACCESS and PARCC 
data.  

How  will teachers be 
supported to use data for 
instructional decision-
making? The Reading 
Specialist is also the 
Data Coach. She 
supports teachers in 
accessing and 
analyzing grade level 
and classroom data. 

Activities 

• Continue to designate PLC time for each educator to identify a classroom 
concern, implement the 4-step PS process, and collaborate with colleagues to 
identify an appropriate intervention.  

• Develop common assessments to assist teachers in identifying gaps and/or 
monitoring effectiveness of interventions. 

• Develop a Problem Solving calendar to chart and monitor interventions. 
 

Early Evidence of Change 

• Assessment calendar 
• Problem solving calendar 
• MTSS Team and PLC meeting notes 

Short Term Outcomes 

• Data collection and review 
• Protocol development 
• Quarterly health and wellness checks 

Final Outcomes 

• MCAS 2.0 scores meet CPI Growth Targets for Math and ELA for all grade 
levels. 

• 10% increase in students scoring advanced in Math and ELA. 
• 10% decrease in students scoring warning in Math and ELA. 
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IX High Priority SIP Initiatives 
 

Identify 2-3 high leverage strategic initiatives that you are prioritizing for the upcoming year.  Fill out the below detailed timeline. Fill 
out a timeline for each high leverage strategic initiative you will be prioritizing.   

Strategic Initiative 1:  Build capacity at the school level to consistently design and deliver high quality, rigorous Tier 1 
instruction aligned with the Massachusetts Curriculum Standards. 
Trimester Activities to Achieve the Outcomes for 

the Initiative 
Lead Start and 

Ending 
Timeframes 

Evidence of 
Effectiveness 

Resources 
Needed 

1 

 

 

1 

 

 

  1, 2, 3 

 

 

    

 1, 2, 3  

 

Review of Curriculum Maps 

 

 

Review 90-minute Block Checklist with staff 

 

 

Self-assessment using 90-minute Block 
Checklist 

 

 

Conduct Learning Walks focused on the 
implementation of the components of the 
90-minute block. 

Reading 
Specialist/Principal 

 

 

MTSS Team 

 

 

Reading 
Specialist/Teachers 

 

 

Principal/Reading 
Specialist 

September 2016 

 

 

September 2016 

 

 

September 2016, 
January 2017, 
April 2017 

 

 

Ongoing 

 

Implementation of 
Curriculum Maps evident 
during learning walks 

                         

Feedback from staff and 
MTSS Team 

 

Feedback from teachers 

 

 

 

Learning Walk 
summaries 

 

Completed 
Curriculum 
Maps 

 

90-minute 
Block Checklist 

 

 

 

 

 

90-minute 
Block Checklist 
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 1, 2, 3 

 

 

 

 

      2 

 

 

 

   1, 2, 3 

 

 

 

 

During Staff Meeting and PLC time, provide 
PD for teachers on: 

• CITW 
• Rigorous Tier 1 Instruction 
• Differentiated Instruction 

 

Identify teachers who are providing rigorous 
Tier 1 instruction and are willing to share 
practices with staff and model for peer 
observations 

 

Analyze Star Benchmark and Star 360 data 
to assess effectiveness of Tier 1 instruction 

 

 

 

 

 

 

 

 

 

 

Principal/Reading 
Specialist 

 

 

 

 

MTSS Team 

 

 

Principal/Reading 
Specialist 

 

2 - 3x/month 
beginning 
September 2016 

 

 

 

January 2016 

 

 

3-4 x/year (TBD) 

 

Learning Walk 
summaries show 
application of PD 

 

 

 

Teachers identified 

 

 

Students performing at 
or above grade level will 
increase each 
benchmark 

 

 

 

 

PD for CITW 
Trainer, In-
service time 
with staff, PD 
resources 

 

 

 

 

 

Star data 
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Strategic Initiative 2: Develop and support the problem solving protocol to provide a consistent decision-making system district-
wide. 

Quarter Activities to Achieve the Outcomes for the 
Initiative 

Lead Start and 
Ending 

Timeframe
s 

Evidence of 
Effectiveness 

Resources Needed 

1 

 

 

        1 

 

    1, 2, 3 

 

 

 

    1, 2, 3 

 

 

    1, 2, 3 

Review 4-Step Problem Solving Process and 
school-based forms with staff 

 

Develop PLC calendar for each teacher to bring a 
concern to the Team based on collected data 

 

Teachers (w/ Interventionist) present concern, 
gather input, develop appropriate intervention, 
assessment and timeline, and schedule a meeting 
date to present results 

 

MTSS Team analyzes school-wide academic and 
SEL data, identifies problem(s), and applies 4-
Step Process to each problem. 

 

MTSS Team shares information regarding the 
health and wellness of the building with staff 
during Staff Meetings 

MTSS Team 

 

Reading Specialist 

 

 

Reading 
Specialist/Principal 

 

 

 

MTSS Team 

 

 

MTSS Team 

Sept. 2016 

 

Oct. 2016 

 

 

Oct. 2016 

 

 

 

Sept. 2016 

 

 

1x/month 
starting 
Sept. 2016 

Implementation 
of PS Process 

             
Calendar 
Completed 

 

PLC agenda 
and notes, 4-
Step PS forms 
completed 

 

 

MTSS Team 
agenda and 
notes 

 
Staff Meeting 
agenda and 
notes 

4-Step PS Process 
visual and forms 

 

Calendar 

 

PS Process forms, data, 
calendar 

 

 

 

School-wide data 
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Strategic Initiative 3: Provide differentiated support to students based on identified academic and/or social-emotional needs. 
Quarter Activities to Achieve the Outcomes for the 

Initiative 
Lead Start and 

Ending 
Timeframes 

Evidence of 
Effectiveness 

Resources Needed 

1 

 

 

 

1 

 

 

 

1, 2, 3 

 

 

 

 

 

1, 2, 3 

 

Review objectives, expectations, and main 
components of Responsive Classroom and 
PBIS  

 

 

Identify possible tiered supports to address 
students’ SEL needs and share with staff 

 

 

Complete a staff “book study” using, “Power of 
Their Words” to establish a common school-
wide language 

 

 

 

 

Provide ongoing PD to staff on Responsive 
Classroom practices during Staff Meetings 
and/or in-service days 

Principal/School 
Counselor/School 
Psychologist 

 

 

Principal/School 
Counselor/School 
Psychologist 

 

 

Principal/School 
Counselor/School 
Psychologist 

 

 

 

Principal/School 
Counselor/School 
Psychologist 

Sept. 2016 

 

 

 

Sept. 2016 

 

 

 

Ongoing 
starting Sept. 
2016 

 

 

 

Ongoing 
starting Sept. 
2016 

 

RC and PBIS 
strategies 
evident during 
learning walks 

 

Tiered supports 
being 
implemented  

 

 

Staff Meeting 
agenda and 
notes, staff 
feedback, SEL 
data, 
observation of 
school climate 

 

Meeting agenda 
and notes, SEL 
data, learning 
walk summaries 

Behavior Support and 
Intervention Guide 
(established 2015-16), 
RC PD resources 

 

Behavior Support and 
Intervention Guide 

 

 

 

Copies of book 

 

 

 

 

RC resources (books, 
videos, online resources) 
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1, 2, 3 
Ongoing 
starting  

 

 

 

2 

 

 

 

 

 

Behavior Team will meet weekly to analyze SEL 
data, identify areas of concern, provide support 
to teachers around implementing appropriate 
interventions, and methods for monitoring the 
intervention(s) 

 

 

Identify teachers who are providing exemplary 
in-class instruction and tiered interventions for 
SEL and who are willing to share practices with 
staff and model for peer observations 

 

 

 

 

 

 

 

 

Principal/School 
Counselor/School 
Psychologist 

 

 

 

MTSS Team 

 

 

 

Ongoing 
starting Oct. 
2016 

 

 

 

January 2017 

 

Meeting notes, 
teacher 
feedback, 
decrease in 
ODRs 

 

 

Teachers 
identified 

 

SEL data, weekly 
meeting schedule 
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